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Practicum in History Teaching

Fall 2004

History 405: Practicum in History Teaching 
    

    Dr. Frederick D. Drake

Class Meetings: Thursdays, 6:30 – 10:20 


    Office: Fell 123

Phone: 438-5424





    Office Hours: T 3:15-4:30

E-Mail: fddrake@ilstu.edu
              




   R 3:15-4:30

Phone: 309-438-5424




    
   And by Appointment

Introduction:
In 1934, the American Historical Association disseminated a report regarding the teaching of history and social studies. The AHA’s Conclusions and Recommendations of the Commission captured the art of teaching with this statement, which was most likely written by Charles A. Beard and George S. Counts: “When all is said that can be said concerning method, the great teacher defies analysis.” The AHA statement continued, “[The great teacher] can neither be defined, nor his method dissected or described; but whoever comes into his presence feels the power of a human spirit.” 

History 405 is less a course for prescriptions in teaching history than it is an opportunity to think about and formulate your ideas about the nature of history and the nature of teaching history and the importance of historical content and the importance of teaching historical thinking. It is less a course on “training” you to be a history teacher than it is about “educating” you for teaching history. It is more about “doing” history so that you will be teaching the “doing of history” to your students.

History 405 is intended to help you become a better teacher whether you are a novice or experienced practitioner. It is a course for graduate students who have an assistantship and are working with a history professor (Mentor) at Illinois State University, and it is a course for current practicing teachers in public as well as private schools. 

Purpose of  Course:
Whether you are a graduate assistant or a teacher in a middle school or high school setting, my assumption is that you want to find out about the best pedagogical practices in the teaching of history, and to reflect upon your own teaching of history. Several assigned essays and books inform the best teaching practices surrounding the teaching of history and ways we might think about our teaching for the purpose of making us better.  At the conclusion of this course I hope you will have knowledge of content and pedagogy for teaching history, have had an opportunity to experiment with best practices in classroom situations, and have a disposition that appreciates teaching history as a life-long learning experience. A major purpose of this course is to discuss critical historical literacy and devise teaching strategies that enhance students’ historical thinking.
Course Sequence:

Our course comprises three parts:

First, we investigate the theoretical background for teaching history. What research best informs us about improving our students’ historical thinking? 

Second, we investigate planning and assessment in teaching history. How do we organize history courses? How do we best assess our students’ historical thinking?

Third, we investigate instruction in teaching history. How can we incorporate best practices when we teach history classes? 

Approach:
We will read and discuss essays and monographs related to the state of history and teaching. You will write papers reacting to the readings, and I will make suggestions and comments regarding your knowledge, reasoning, and ability to communicate. You will also work on a project, a History Research Kit. On occasion, we may have guest speakers drawn from the history department faculty to inform us of their experiences as graduate assistants and as professors of history. 

Three central aims will keep us focused throughout the semester: (1) What research on the theories and practices of teaching history informs us about best practices? (2) How will you help your students think historically? (3) How will you assess what your students know and are able to do (in addition to multiple-choice tests)? For these central aims we will work collaboratively and sometimes as individuals.  You will do some writing and present oral reports to the class.

To achieve our aims and to augment the approach I have listed goals, objectives, and short-range as well as long-range assignments (readings and a project). Please note: assignments are not limited to those listed in the syllabus.

Goals:
The goals of this course are to:

1. Consider purposes for why we teach history.

2. Consider best teaching practices for teaching history.

3. Determine the important historical content we want our students to know and understand. 
4. Discuss critical historical literacy.
5. Create ways to augment historical thinking among our students.

6. Understand how teaching democratic history can inform curriculum development, instructional practices, and assessment of student learning.

7. Understand the relationship of history and education for democracy.

8. Understand the state of the historical profession relative to teaching at the college level and in high schools and middle schools.

9. Understand ideas and strategies relative to the pedagogy of teaching history survey courses at the college level and in high schools and middle schools.

10. Discuss a wide range of experiences involved in teaching a college survey course in history, such as the preparation of materials, planning, lecturing, leading discussions, organizing study groups, testing and evaluating student performance, and counseling students.

11. Aid in making a reasoned decision regarding college teaching as a desirable and achievable goal, including a realistic appraisal of the job market.

12. Become familiar with standards for teachers of history nationally and in the state of Illinois.

13. Become familiar with history departmental and university policies and procedures with an understanding of commonalities and differences between university and school cultures.

14. Consider ways to assess what students know at various levels of teaching, including the college level student.

15. Understand the importance of being a teacher-scholar and a reflective practitioner in 

      the teaching and learning of history.

Objectives:
In this course you will:

1. Develop personal philosophies of history and the teaching of history as a basis for  

      college teaching and high school teaching with emphasis on promoting historical    

      synthesis and interpretation.

2. Demonstrate awareness of the state of the historical profession, particularly issues within the profession that affect teaching and the standards expected of a history teacher.

3. React to readings concerning the state of history as a discipline and apply to the teaching of history.

4. React to readings on teaching and apply the state of teaching to the teaching of history.

      5.  Discuss the teacher-student relationship.

5. Discuss objectives, methodologies, and models in teaching history and prepare course objectives.

6. Discuss critical historical literacy and devise teaching strategies that enhance students’ historical thinking.
      7.  Develop strategies for teaching survey courses in United States history, Western Civilization, and World history.

5. Develop strategies for incorporating diversity and multiculturalism into history survey courses.

6. Discuss and analyze your book selections for courses you will teach.

7. Consider the various theoretical frameworks proposed to organize the history curriculum in your classes.  

8. Discuss national standards in history and the place of history in state of Illinois standards in the social sciences standards, with particular emphasis on history as an integrative discipline.

9. Select a teaching model and practice it in one or more of your classes.

10. Create assessment strategies that help students demonstrate their knowledge and understanding of history and are congruent with your beliefs in teaching history.

11. Practice presenting meaningful lectures and/or leading purposeful discussions, selecting topics that are related to your beliefs in teaching history. 

12. Create a History Research Team Kit with class colleagues and provide a written and oral report.

13. Create/improve one’s teaching portfolio.

14. Respond in writing and in an oral presentation to questions regarding the nature of history and teaching history for the purposes of thinking historically and developing historical citizens.

15. Write a reflective practitioner’s essay that illustrates a reflective rather than unreflective manner of teaching.

Course Books:
The Bradley Commission on History in Schools. Building a United States History Curriculum. Westlake, Ohio: National Council for History Education, 2000.

The Bradley Commission on History in Schools. Building a World History Curriculum. Westlake, Ohio: National Council for History Education.

Drake, Frederick D. and Lynn R. Nelson, Engagement in Teaching History: Theory and Practices for Middle and Secondary Teachers. Upper Saddle River, New Jersey: Pearson Merrill Prentice Hall, 2005. 

Nash, Gary, et. al. History on Trial: Culture Wars and the Teaching of the Past. New York: Alfred A. Knopf, 1997.

Stearns, Peter N. and Peter Seixas and Sam Wineburg. Knowing, Teaching, and Learning History. New York: New York University Press, 2000. 

Wineburg, Sam. Historical Thinking and Other Unnatural Acts. Philadelphia: Temple University Press, 2001.

The above books will be read and discussed within a time frame appropriate to the class. PLEASE NOTE: I am the author of Engagement in Teaching History so try not to be too critical – at least in my presence? While all teachers are to possess a “tough skin,” it is not always so easy to withstand the criticisms that are aimed at you – as you will soon learn when you teach. This book includes theory and practice as the title suggests. It is organized under three parts: Theoretical Background, Planning and Assessment, and Instruction.

FOR ALL MY STUDENTS WHO BUY MY BOOK, I PROVIDE AT THE END OF THE SEMESTER THE EQUIVALENT IN COOKIES FROM ROYALTIES I WOULD OTHERWISE RECEIVE. SO I AM NOT MAKING A PROFIT FROM MY OWN STUDENTS WHO PURCHASE MY BOOK. ALSO, THE DIFFERENCE IN PRICE FROM A BOOKSTORE'S PRICE AND FROM THE PUBLISHER'S PRICE (Prentice-Hall) DOES NOT AFFECT ME. In essence, on the final exam day, I will bring in cookies for the class.

The booklets, Building a United State Curriculum and Building a World History Curriculum, respectively, serve to introduce us to six Vital Themes and Narratives of History and thirteen Habits of Mind of historians. Know these and apply them to your teaching and assessment of students in your classes.

The books, Historical Thinking and other Unnatural Acts and Knowing, Teaching, and Learning History provide additional theoretical perspectives and inform us about research in the United States, Canada, and in Europe.

The book, History on Trial, informs us of the contested terrain of history as taught and the battle over national standards. National standards in teaching history are not limited to elementary, middle, and high schools. The trend is toward including freshmen and sophomores attending universities and community colleges.

So do not be misled by any of the titles. What may appear as titles with an aim toward middle and secondary schools also applies to the college level. 

Methods of Instruction

My methods of instruction vary and are chosen based on the particular topic we are examining and the learning styles I believe are appropriate for you and your colleagues. Sometimes I will lecture using an Advance Organizer model of teaching. At other times, I will engage you in a Discussion model and vary it with Socratic discussion as well as what I call Deliberative discussion. Finally, I will also incorporate such teaching models as a Synectics Model, Visual Synectics model, and Cooperative Learning model (Please note that I purposefully change membership in groups throughout the semester.). 

So please note, that during this semester you will be learning about the discipline of history as well as observing and participating in one or more of the following teaching models:

· Advance Organizer Model

· Socratic Discussion Model

· Deliberative Discussion Model

· Synectics Model

· Visual Synectics Model

· Cooperative Learning Model

In essence, there will be a variation of teaching methods throughout the semester to address at some point your learning style. Sometimes my methods will accommodate you because my method of instruction at that moment fits your learning style and what you expect of a professor. Yet, as a graduate student you are expected to adapt to numerous methods of teaching. You should capitalize on your learning style and strengthen it; at times when I use methods of teaching that are less attractive to your learning style you should strive to improve this weaker area and strengthen it. And so, I encourage you to take advantage of the opportunities made available to you.

First Assignment:

 Find two articles published in journals devoted to research in teaching history. Two very excellent journals, for example, are The History Teacher and Teaching History: A Journal of Methods. Bring these articles with you to class. Orally report what you have found. Who is the author? When was the article written? In what journal did you find the article? Was it a refereed journal? What method of teaching history does the author suggest? How does the author treat the use of primary sources and secondary sources in teaching history (if the author does)? Are there any biases of the author? How does this article contribute to our knowledge of teaching history? Find journal articles that are dated 1985 to the present.     

Project: History Research Team Kit

You will work with other students in the class on a project, which will be to create a History Research Team Kit. The History Research Team Kit will consist of First-,Second-,and Third-Order documents (explained later in this class and in the book, Engagement in Teaching History). We will divide into research teams that comprise U.S. history and world history.

With your colleagues, you will identify and provide a written rationale of a First-Order Document with an analysis of the document. You will also identify and provide a rationale for three to five Second-Order Documents. You will edit these First- and Second-Order Documents so they may be used in class. You will also use and/or create analysis guides to accompany the First-and Second-Order Documents. These guides and the point of your discussions with students on First- and Second-Order Documents will be to foster historical thinking. You will also identify a list of potential Third-Order Documents, primary sources your students will find in their own inquiry. You and your colleagues will present your History Team Research Kit to the class as we progress through the semester. 

Perhaps at this point you do not know what First-, Second-, and Third-Order Documents are. Do not worry. I will be defining these classifications of First-, Second-, and Third-Order Documents in class, and you will be reading about this approach in one of our books for this course. 

Assignments Thereafter

I have provided a reading list and schedule of assignments. I follow the assignment schedule as closely as I can. I expect you to do the same. I reserve the right to modify the assignments as I become familiar with what you know and are able to do.

Graduate Assistants:

If you are a Graduate Assistant, you are responsible for course management and class management of the course in which you are assisting and in which you work with one of the department’s history professors.  This professor is your mentor. If you are a teacher in one of the schools, you have your own course management and class management responsibilities in schools.

As a graduate assistant, you will take part in the basic duties of course management for your professor (mentor). Duties might include evaluation of examinations and written work, organization of review and study sessions, lectures, discussions, and counseling of students. You, your mentor, and I might meet on occasion to review these activities.  I will confer when possible and appropriate with your mentor who will evaluate your fulfillment of these responsibilities. 

Schedule a Meeting with Me

During the semester you will meet at least one time with me to discuss how you are proceeding in the course, your graduate assistantship, and/or your teaching. We can discuss your History Research Team Kit as well as discuss other questions you have about history, this course, and history education. While my office hours are indicated at the beginning of this syllabus, I can make appointments to meet with you at other times.

Attendance

There is a strong correlation between sporadic attendance and a low final grade. Class attendance is important for subjects and topics dealt with prominently in class are similarly given special attention on assignments and the final exam.

You are expected to submit writing assignments on the due date. A grade of “C” is the highest grade for late written assignments, even if excellent. Similarly, on days of oral presentations you are expected to participate. 

Plagiarism

Plagiarism is not allowed. It is expected that you will maintain the highest standards of intellectual honesty. Action regarding plagiarism will be taken in consideration of department and university policies.

Assessment:

Assessment is based on a three-dimensional, analytic rubric. The three dimensions are knowledge, reasoning, and communication. (See “A History Rubric for Performance Assessment” in Engagement in Teaching History, pages 120-121.) Assessment will be provided throughout this course on your knowledge and disposition toward understanding issues in teaching and in history. Your ability to communicate your knowledge and understanding clearly and effectively, whether in written or oral presentations, is most important. Evaluation will be based on the seriousness and thoughtfulness with which you address course issues and assignments. The assessments will be derived from your reactions to chapters, books, and essays and your written and oral presentations of your History Research Team Kit, composed of First-, Second-, and Third-Order documents. In addition, for those of you who are graduate assistants, you will receive an assessment for Course Management and participation in our own class discussions. 

Final Exam:

The final exam will involve a reflective practice essay, written during the final exam week. This essay will allow you to draw from the readings, experiences you have had with your History Research Team Kit, experiences in your own classroom as a graduate assistant or practicing teacher, and from our class discussions. 

Final Grade:

Grades for written and oral assignments are A, B, C, D, and F. Three A’s and three B’s is considered a B. Grade determination is consistent for all other grades as a final grade for the course.

	Week

1

2

3

4

5

6

7

8
	Date
8/26

9/2

9/9

9/16

9/23

9/30

10/7

10/14


	Assignment

Part I: What is the theoretical and historical background for history education?

Who are our students? What do they know and think about history when they enter our classes? 

Due: Oral Report on two history education research articles

Reading: Preface and Chapter 1, Engagement in Teaching History
What does research tell us about teaching history? What is history? Why do we study and teach history?

Due: Written summary of two history education research articles

Reading: Chapter 2, Engagement in Teaching History
What traditions provide directions to teach history? Why is history important as a core discipline in a liberal education?

Reading: History on Trial

Where is history in the curriculum, both past and present? How have historians been involved in history education?

Due: Review of History on Trial
When and what are the key turning points in historians’ relations to history taught in schools?

Reading: Historical Thinking and Other Unnatural Acts 

What is historical thinking? Why is historical thinking important? How can history teachers at all levels improve historical thinking in their students?

Due: Review of Historical Thinking and Other Unnatural Acts and definitions and examples of the following words: historiography, hermeneutics, primary sources, secondary sources, heuristics, positionality: ontological stance, existential stance, epistemological stance

Reading: Chapter 3, Engagement in Teaching History
Reading: Chapters 3 and 7, Engagement in Teaching History
How can we help students historical thinking when they read primary sources and secondary sources?




	Week

9

10

11

12

13

14

15

16

17
	Date

10/21

10/28

11/4

11/11

11/18

11/25

12/2

12/9

12/16
	Assignment
Reading: Introduction, Chapters 1, 2, 4, and 5 in Part I: Current Issues in History Education and Chapters 8 and 9 in Part II: Changes Needed to Advance Good History Teaching in Knowing, Teaching, and Learning History

How has the “cognitive revolution” changed history education?

Reading: Chapters 14 and 15 in Part III: Research on Teaching and Learning in History and Chapters 17 and 21 in Part IV: Models for Teaching in Knowing, Teaching, and Learning History
Compare your articles on history education research to Chapters 14 and 15. How can we improve the teaching of history?

Due: Review of Knowing, Teaching, and Learning History
Part II: Planning and Assessment in History Education

How can we organize U.S. history and world history courses?

Due: Bring in a sample syllabus from a U.S., European, or Non-Western course

Read: Chapters 4, 5, and 6 in Engagement in Teaching History
How can we organize and plan, and assess what students learn in U.S. and world history courses? What are the commonalities of good organization, planning, and assessment? What are examples of unique organization, planning, and assessment that contribute to students’ historical thinking?

Due: Write a prompt for performance assessment that you would use in a U.S. or world history course. Identify what you would expect your students to know, think, and communicate.

Read: Chapters 4, 5, and 6 in Engagement in Teaching History
How can we organize and plan, and assess what students learn in U.S. and world history courses? 

No Class: Thanksgiving Vacation

Part III: Instruction (And Throughout)
Due: Photograph/Image you would use in your class that engages your students in analysis

Reading: Chapters 8, 9, and10 in Engagement in Teaching History 

Due: Presentations and copies of Team Research Kits

Reading: Conclusion, Engagement in Teaching History
Final Exam and Cookies and Congratulations!




